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Abstract
Theoretically, the concept of Professional Learning Community (PLC) is an extended learning processes or medium to foster
collaboration between job-related tasks within the particular workplace and later has significant impact towards improving the 
performance of human resources. Numerous studies indicate the implementation of PLC in HEI context marked an improvement 
of collaborative cultures that enhance the Community of Practice (CoP) and the establishment of effective teamwork among the
academic staff.  Using the post-positivist underpinnings, this study was designed to investigate the practices of PLC in
Malaysia three major clusters universities and later explained its positive impact towards job satisfaction of the academics.
onstructs was used as indicators to
measure the effectiveness of PLC which are supportive and shared leadership, collective learning, shared values and vision,
supportive and shared condition, and shared personal practice. A total of 245 academics were selected randomly in order to
-based clusters. Descriptive analysis 
revealed that the university leadership of three major clusters has successfully implemented the PLC based on the responses
except for the shared and sharing leadership. Additionally, regression analysis also supports that constructed hypothesis where
considered as
tion,
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1. Introduction
Evidently, globalization impacts the transformation process of higher education institutions that focused on the
future economic, social and spiritual well-being model which portrayed the human capital is the driving force
behind the new economic model [1]. The role of higher education in the nation development is vital to the
national policy in the creation of a fully developed economy as a principal goal, emphasizing that the development
should be economic, political, social, spiritual, psychological, and cultural [2].  Education in Malaysia changing 
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rapidly, responding to the emerging focus on lifelong learning, the growing emphasis on learning, as supposed to 
teaching, and the development of new delivery systems.  Malaysia realizes that it would not be able to educate a 
significant proportion of its population at the tertiary level through its own public institutions. Malaysia
education has disregard the idea that globalization is affecting higher education in developing countries merely 
because this group of countries will experience the bulk of higher education expansion in the coming decades [3]. 
1.1. Background of the problem 
The study of management in higher educational setting reported that the values of collegiality, autonomy, and 
sharing were not taken very much into consideration [23]. Senge (1990) [25] citated from  his early studies of 
organizational learning revealed that not all organizations are conducive to learning which derived from traditional 
system only provide isolation among the academics and practice limited system that promote collaboration. 
Therefore, higher educational encouraged systematic management approach that enhance the values of sharing, 
collegiality and relationship which later give an impact towards the elements of considerable collaboration between 
the academics. In Malaysia, the strategic plan across all universities were considered similarities of focus, with 
salient difference in their strategic plan initiated to strengthen, develop and sustain human resources/human capital 
as part of  the organizational assets in achieving their mission and vision [22] (National University of Malaysia, 
2010). Ibrahim Ahmad Bajunid (2011) [21] stresses the 
excellence which led to continuous betterment efforts in organizational learning and the fostering of cultures of 
administrative efficiency, mature, accountable academic leadership and good governance. Moreover, universities in 
Malaysia should ensure clear career paths for staff, provide continuous professional training and select their best 
academic and administrative personnel for recognition. In this context, guides to good practices in teaching and 
learning and in management and leadership are being observed, recorded, recognized and shared with colleagues, 
nationally and internationally.  Notwithstanding with the issues in Malaysian higher education, there exist a need  to 
critical need to review and improve the overall philosophy, policies and practices of higher education in such a 
rapidly changing context [24]. 
2.  Theoretical background 
The concept of PLCs is essentially a model for organizational improvement [29] [30] while definition given by 
DuFour and Eaker (1998) [8]  focusing on the collaborative efforts between educators as a continuous process of 
learning and inquiry in order to achieve better performance of the organization. Early definition given by 
Sergiovanni (1992) [28] was related to the bonding and connectedness of the members and emerged as learning 
organization. The idea of professional learning communities existed within the concept of educators and researchers 
that investigating and searching for collaborative culture that later will enhance the performance of the education 
institution. Theoretically, creating professional learning communities in organizations is more likely to produce 
gains in student achievement than traditional forms of professional development [4], [5], [6], [7].  The approach of 
Professional Learning Community (PLC) in organizational is seen as a powerful staff development approach 
including the academic staffs and support staff, and a potent strategy for the school or institutional change and 
 [20].  Enormous research revealed four models as the 
theoretical construct in studying PLC. The first PLC model were introduced by  [8], 
secondly, PLC model was  in 1997 [9] which was called as purposeful community model, and the Wenger 
 [10] communities of practice model. Later, Hord (2001) [11] developed a model of PLC 
framework that has been successfully measuring the culture of shared learning experiences in terms of upgrading the 
knowledge capabilities among the academics.   
udgmental element in which the 
have the most significant factor that will enhance professional learning at school which is the shared leadership 
 
model consists of five dimensions which are supportive and shared leadership, shared values and vision, 
collective learning and application, shared personal practice, and supportive conditions. The first dimension which 
is the supportive and shared leadership emphasized on the role of the educational leader as catalyst for collaborative 
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shared culture, leaders with academic staffs, question, investigate, and seek solutions for school improvement.  All 
staff learn to work together to reach shared goals.  Campus administrators provide the necessary organizational and 
structural supports for such collaborative work among staff.  Administrators display a willingness to participate in 
collective dialogue without dominating and they also share the responsibilities of decision making with the staff 
[12].   
 Supportive and Shared Leadership: Transforming the institution into a PLC can only happen when the 
leader is an advocate for collaborative action and actively supports the facult
Within PLC, administrators, along with academic staffs, question, investigate, and seek solutions for 
organizational improvement.  All academics will learn to work together to reach shared goals. Campus 
administrators provide the necessary organizational and structural supports for such collaborative work 
among staff.  Administrators display a willingness to participate in collective dialogue without dominating 
and they also share the responsibilities of decision making with the staff [12].  Leaders who work with their 
learning teams in a collaborative manner build trust and facilitate the positive experiences of increased 
academic staff and leader learning.   
 Shared values and vision: The characteristics of shared values and vision expresses the idea that the 
members of the professional community have reach agreement about the mission of their institution and the 
values and vision that are to shape their behaviours as professional [14].  Sharing vision is considered as 
particular mental image of what is important to an individual and organization.  Students
be pictured as academically capable and staff envisions to learning environments which support and realize 
[13].   
 Collective Learning and Application: The purpose of all actions in professional community should be 
growth and development of all the students.  This element is characterized by ongoing conversations and 
decision making about curriculum, teaching, and learning that concentrate on student outcomes [14].  PLC 
engages at the all levels in processes that collectively seek new knowledge and ways of applying that 
knowledge to their work.  The collegial relationships produces creative and appropriate solutions to 
problems, strengthening the bond between leader and academic staffs, and also increasing their 
commitment to improvement efforts.  High standards are adopted in all content areas and professional staff 
takes the responsibility to ensure high levels of achievement for all students.  Academic staffs seek the best 
strategies and instructional practices to engage their students in learning and they make the necessary 
adjustments to respond t  
  Shared Personal Practice: A PLC produces high levels of achievement within an environment of 
continuous inquiry and improvement if it is focused on performance of the organization.  It values and 
respects each of its members and insists that all staffs will achieve to high standards.  One factor organizes 
all contexts within a PLC and that is the shared purpose of improving student learning outcomes.  All 
members of such community are invested in the learning and changing necessary to address the needs of all 
students and help them to achieve high standards of learning. It is through interactions among academic 
staffs that professional relationships are developed that encourage academic staffs to share ideas, learn 
from one another, and help their colleagues.  This element also includes behaviours that lead academic 
staffs to open their lecture rooms for observation by other academic staffs (Roberts and Pruitt, 2009).  
Academic staff interaction within a formalized structure for collegial coaching provides the means for 
confronting the issue of isolation in PLC.  Because of that, academic staffs continue to build a culture of 
mutual respect and trustworthiness for both individual and institution improvement.  They also exhibit 
increased commitment to their work.  Sharing personal practice requires a complete paradigm shift from 
traditional roles in education.   
 Supportive Conditions: Supportive conditions determine when, where, and how the staff regularly come 
together as a unit to do the learning, decision making, problem solving, and creative work that characterize 
a PLC (Hord, 1997a).  Structures that support the vision of the educational institution and learning 
community are vital to the effectiveness and innovation of teaching at the classroom level.  Hord (1997a) 
cited two types of supportive structures found within PLC which are structural conditions and collegial 
relationships.  The structural conditions include use of time, communication procedures, size of the 
institution, proximity of academic staffs, and staff development processes.  Collegial relationships include 
positive academic staff attitudes, widely shared vision or sense of purpose, norms of continuous critical 
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inquiry and improvement, respect, trust, positive and caring relationships.  Within PLC, it is often 
necessary to find innovative ways to create the necessary time and resources to allocate to whole staff 
learning, problem solving, and decision making.  Creating supportive conditions is a key to maintain the 
growth and development of a community of professional learners. 
 
3.  Context of the study 
The main objective of this study is to examine and explore the implementation of Professional Learning 
Communities in three main clusters of universities in Malaysia namely the research university, teaching and 
comprehensive university categories. It also designed to explore whether the implementation of PLC in Malaysian 
satisfaction. 
4.  Methodology 
4.1. Sampling procedure 
The research sample comprised of 245 academic staff from higher learning institutions from various 
demographic status which were based on their academic positions variable. The academics that were chosen using 
the simple random sampling method based on the name list officially provided by the Ministry of Higher Education 
which represents three cluster types of universities namely the research university; teaching university and 
comprehensive universities. Based on the classification of the universities in Malaysia, the first type is the research 
universities that focus on research activities and teaching based on research and development (R&D) whereas the 
focused type universities focus on specific fields such as technical, education, management and defense study.  
Finally, the comprehensive universities offer courses in various fields of studies for all levels of education including 
pre-undergraduate, undergraduate, and post graduate degrees.  From the pool, samples that were drawn of 100 (40 
percent) were lecturers, followed by 50 tutors 0 (20 percent), senior lecturers with 80 (32 percent), 15 academic 
staffs were associate professor (6 percent), and five professor (two percent) participated in this study.   
4.2. Instrumentation 
This study used questionnaire as the main instrumentation based on the statement rose by Bryman (2011) [15] 
that questionnaire was the most reliable and efficient approach in getting data which was based on the responses and 
feedback from research samples that large in numbers. This study used mainly two research instruments that used as 
medium in getting the a
The questionnaire comprised 
of three major parts. First part of the instrument dealt 
their gender, age, level of education, position and their specialization areas. The second part dealt with the feedback 
and measurement on the Professional Learning Communities implementation in their universities setting which 
consists of 42 items regarding to the variable factors of the five dimensions of PLC. The last part comprised of eight 
items to elicit the job satisfaction amongst the academic staffs based on the three main university clusters which 
were research university cluster, teaching university cluster and comprehensive university cluster. At the end of the 
items, academics were asked to write their comments.  
ties model as the main theoretical construct 
which consists of 42 items which includes five measurement dimensions which were shared leadership (nine items), 
shared values and vision (seven items), collective learning and application (eight items), shared personal practice 
(six items), and supportive conditions (12 items). This instrument was used by numbers of researchers studying the 
implementations and effectiveness of PLC such as empirical research by Hipp and Huffman (2010) [16] and Hord 
(1997) [13] himself.  Before the PLC instrument was used thoroughly in this research, an adoption process was 
implemented the measures the suitability to the local contexts and situation. In measuring the suitability a few 
prominent processes were implemented by researchers includes:  translation process, pilot studies and content 
validity of the instrument. First, the instrument was translated in Malay language since some of academics were 
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trained under the Malay language educational system which was the national langua
Reliability distribution for the five major constructs of Professional Learning Communities which were 0.893 on 
supportive and shared leadership, 0.874 for collective learning, 0.834 for the shared values and vision, 0.858 for 
supportive and shared condition, and 0.880 for shared personal practice. In addition, both instruments were tested 
using Rasch Measurement application in determine the item and person reliabilities index which indicates the 0.92 
for item reliability and 0.91 for person reliability.  The item map of the instruments also showed that all items were 
matched with the person capabilities in answering the items. Based on the findings, it was concluded that all the 
items in the questionnaire were considered has high reliability and an internal consistency.    
Questionnaire was sent to the academic staff through their universities personal emails from August September 
2010. Before the distribution of the questionnaire, permission was granted from the Ministry of Higher Education in 
the month of May 2010.  Initially, the response rate was low but with continuous follow up through official letters 
mailed by researchers that mentioned they were selected as research sample and asked to give their feedbacks to the 
online questionnaire. A total of 255 questionnaires were received back in November 2010. Major portion of 15 
questionnaires was incomplete, therefore only 350 useable questionnaires were analysed. Data was treated and used 
for computation and analysis using the SPSS software in measuring the data. A frequency analysis of all the 
variables was run to detect the errors, missing or wrong codes in the data. Errors and omissions were rectified and 
clean coded data was used for analysis. 
5. Findings 
Out of 300 distributed questionnaires were posted and emailed to academic staff, however, only 245 useable 
questionnaires from the academics that were returned and used to measures the effectiveness of Professional 
Learning Communities in Malaysian universities and later predicted their job satisfaction level. Table 1 below 
indicates the demographic variables on academic staff From 245 academics that gave their 
reflections, the study shown that 86 academics were from the research university clusters followed by 77 academics 
works with teaching clusters and the last cluster group were  82 academics from the comprehensive university 
cluster. In response to the demographic variables  regarding in their academic position, a small portion of the 
academics were from nine professors involved in this study distributed at  three professors from each clusters (3.6 
percent) with the total of nine professors participated followed by 23 academics which were associate professors 
(9.3 percent). A total of 61 academics were senior lecturers (24.8 percent) and 85 lecturers (34.5 percent) served 
with the all three main cluster of universities. The last group that also involved in this study was the 67 academic 
tutors and language teachers with 27 percentages from the total sample of 245 academics that give their reflections 
on the implementation of PLC.  
 
                                Table 1 Demographics distribution based on gender and position of the academics 
 
 
 
 
 
Demographics 
University Clusters 
Research Teaching Comprehensive 
Frequency Percent Frequency Percent Frequency Percent 
Gender 
Male 
      
40 35 35 31 38 33 
Female 46 32 42 34 44 33 
Academic Position       
Professors 3 3.6 3 3.8 3 3.6 
Associate Professors 8 9.3 7 9.0 8 9.7 
Senior Lecturers 20 23.2 20 25.9 21 25.6 
Lecturers 21 24.4 24 31.1 40 48.7 
Tutors/language 
teacher 
34 39.5 23 29.8 10 12.1 
 86 35.1 77 31.4 82 33.4 
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5.1. Implementation of Professional Learning Community in Malaysian universities 
In response to the determine whether local universities has successfully implemented the concept of professional 
learning community, descriptive analysis namely frequency, percentage, mean score, and standard deviation was 
invoked to determine the implementation of PLC in the three major clusters of the universities studied. An in-depth 
inspection of Table 5 below shows the detailing based on the implementation of professional learning community in 
three major clusters universities in Malaysia. Seven main constructs of professional learning community were used 
to examine the level of implementation of professional learning community in universities in Malaysia. An 
inspection of the Table 2 shows that most academic in three major cluster universities strongly agreed that the 
among the academics in their own local higher educational setting based on the overall mean for research cluster, 
teaching cluster and comprehensive cluster were at 3.06, 3.04, and 3.02 respectively. The responses give an 
indication to the university leadership that their collaborative and sharing culture that was mentioned in the 
uch instilled in the university knowledge sharing culture as 
part of learning process among the academics.  
Even though the academics give their responses that university management has successfully implemented the 
professional learning in their respective universities, academics from the three major clusters revealed that 
supportive and shared leadership provided by the universities management were indicated only at the medium level 
with mean score 2.98 (research), 2.94 (teaching), and 2.90 (comprehensive). Based on empirical data reflection by 
the academics, the university management should think of innovative strategies to get the academics involved and 
participated in discussions and policy making decisions regarding the universities future plan. Thus, university 
management should think of more collaborative ways in supporting the academics development in order to 
established more sharing culture amongst academics and with the university and faculty management team. In 
addition, university management should provide the necessary organizational and structural supports for such 
collaborative work among academics and display their willingness to participate in collective dialogue without 
dominating and they also share the responsibilities of decision making with the academic staff. 
 
                         Table 2 Descriptive analysis of PLC implementations in  
 
Constructs 
Research Focused Comprehensive 
Mean  
Scores 
Level Mean 
Scores 
Level Mean 
Scores 
Level 
Supportive and Shared Leadership 2.98 Medium 2.83 Medium 2.90 Medium 
Shared Values  3.09 High 3.11 High 3.09 High 
Collective Learning 3.06 High 3.02 High 3.06 High 
Shared Personal Practice 3.04 High 3.03 High 3.05 High 
Supportive Conditions 3.15 High 3.08 High 3.00 High 
Overall Mean for  PLC  3.06 High 3.04 High 3.02 High 
Overall job satisfaction 3.13 High 3.05 High  3.00  High  
               Note: values of agreement 1.00  1.99 = low; 2.00  2.99 medium; 3.00 - 4.00 = high. 
 
5.2. Prediction of Professional Learning Communities towards academics job satisfaction 
Regression analysis was performed to ascertain on how the job satisfaction (dependent variable) might be 
predicted by PLC (independent variables).  The summary of the result analysis is presented in Table 3.  
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Variables 
University Clusters 
Research Focused Comprehensive 
 t  Sig.  t  Sig.  t  Sig. 
Supportive and 
Shared Leadership 
0.17 3.70 0.00 0.13 2.96 0.00 0.60 3.50 0.00 
Shared Values and 
Vision 
0.05 0.97 0.33 0.10 2.01 0.04 0.12 2.53 0.04 
Collective Learning 0.11 2.22 0.02 0.16 3.30 0.00 0.02 2.31 0.00 
Shared Personal 
Practice 
0.10 1.74 0.08 0.16 2.89 0.00 0.59 3.26 0.00 
Supportive Conditions 
 
0.06 
 
1.65 0.09 0.22 5.61 0.00 0.15 
 
1.42 0.00 
 
From the regression analysis, there were different results appeared for the three cluster institutions evaluated.  
The main predictor of job satisfaction in research cluster was supportive and 
the table 6 
above, all the five elements from professional learning community constructs has performed as significant 
.22; t= 5.61] that contributes to the variance account for job satisfaction of the academics 
 
group universities academics revealed that they were has much higher satisfaction compared to the research 
universities lecturers. As for last group which are the comprehensive universities, feedback from the academics 
portrayed the same pattern as academics from the focused group academics which all five constructs of professional 
data, 
= 0.15; t= 1.42], an
2.53]. 
 
6.  Discussion 
 
Findings reveal that academics were substantially more satisfied with the implementation of the professional 
learning community that rated as successfully implemented in all three major cluster universities in Malaysia.  This 
is aligned with the study and recommendations forwarded by most professional learning  scholars 
[16], [17], [18] that the educational institutions must practice PLC as part of sharing culture in every educational 
institution whether school-
and satisfaction. In order to sustain the collaborative efforts, the university leadership should provides continuous 
support to every  levels of management in the university should enforces  collaborative working climate and later 
gives some impacts towards complex blend of motivation, skills, positive learning, organizational conditions and 
culture in the university [19].   
From the data,  academics indicate the effectiveness of PLC in where most academics reveal that they were 
satisfied reaching agreement about the mission of their institution and the values and vision that are to shape their 
behaviours as professional [14].  In another situation, academics also revealed most academics at all levels in 
processes that collectively seek new knowledge and ways of applying that knowledge to their work.  The collegial 
relationships between academics will result creative and appropriate solutions to problems, strengthening the bond 
between the faculty leadership with academic staffs, and also increasing their commitment to improvement efforts. 
Moreover, academics were pleased with shared practices that being part of the university culture based on the 
concept of continuous inquiry and improvement and later values and respects each of its members and insists on 
investing the process of learning and changing necessary to address the needs of colleague and mentoring them to 
achieve high standards of learning. Through active interactions among the academics, professional relationships are 
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bonded that will encourage the academics to share ideas, learn from one another, and help their colleagues or even 
give suggestion to improve the job performance of their colleagues. The positive process of bonding process among 
the academics through informal interactions also provides formalized structure for collegial coaching provides the 
means for confronting the issue of isolation and build a culture of mutual respect and trustworthiness for both 
 [2].  Academics also imply that the university leadership has provided 
an effective structural condition to provide collegial relationship with the academics that involved the flexibility on 
the usage of time, communication procedures, size of the institution, proximity of the academics, and staff 
development processes.  Collegial relationships include positive academic staff attitudes, widely shared vision or 
sense of purpose, norms of continuous critical inquiry and improvement, respect, trust, positive and caring 
relationships.  Within PLC, it is necessary to find innovative ways to create the necessary time and resources to 
allocate to whole staff learning, problem solving, and decision making.  Creating supportive conditions is a key to 
maintain the growth and development of a community of professional learners among the academics.    
Interestingly, results that measuring the satisfaction level among Malaysian academic showed that generally 
academics expressed high satisfaction with the implementation of Professional Learning Communities in their 
universities. Based on the table that depicts the regression analysis, data indicates that all five constructs of PLC 
produced high job satisfaction among the academic staff in three major clusters that represents Malaysian 
universities.  Academics particularly expressed their satisfaction with job specifications and the PLC 
implementation provided by the university leadership that they have in their jobs and relations with their colleagues. 
These findings are in sharp contrast to the results reported in some of the other studies on the work life of 
academics, which found that these academics exhibited low or moderate levels of job satisfaction [26], [27].   
To conclude, the present study give an in-depth views that universities in Malaysia have successfully 
implemented the PLC in our local contexts even though that academics in Malaysia believes that immediate 
attention should be given to the university leadership in implementing the PLC in our universities.  
 
7.   Future direction 
 
While the present study offers interesting insights into assessing the limited body of knowledge among 
academics in tertiary institutions in Malaysia, the sample size and data collected through primary survey raises the 
concern of generalisability of findings to other tertiary institutions such as polytechnics and private universities as 
part of the comprehensive Malaysian higher learning institutions.  
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